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OVERVIEW

Emotieregulatie: wat is normatief?

Hoe is de relatie tussen emotieregulatie en psychopathologie?

Emotierequlatie: veranderbaar bij kinderen ?

Wat brengt de toekomst?




Emotion regulation refers to the set of processes by which individuals
influence which emotions they have, when they have them, and how they
experience and express these emotions — Gross (1999).



DEVELOPMENTAL MODEL

Morris, Silk, Steinberg, Myers & Robinson (2007)
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Special Issue Article
Emotion dysregulation, temperamental vulnerability, and parental
depression in adolescents: Correspondence between physiological
and informant-report measures

Marie-Lotte Van Beveren?’, Sven C. Mueller? and Caroline Braet!
‘pepartment of Developmental, Personality, and Social Psychology, Ghent University, Ghent Belgium and Department of Experimental Clinical and Health

Psychology, Ghent University, Belgium

Abstract
Although numerous studies reveal altered respiratory sinus arrhythmia (RSA) among children, adolescents, and adults who exhibit emotion

dysregulation, effects of temperamental vulnerability and parental mental health on RSA remain unclear. We evaluated the relationship
among emotion regulation, RSA, and RSA reactivity in a pooled sample of 24 vulnerable and 31 resilient adolescents (mean age = 13.69
years; 60% girls), including associations with temperamental vulnerability and parental depressive symptoms. Participants watched a neutral
film clip while their resting RSA was recorded, and then completed a reward and frustration task, using an affective Posner paradigm.
Temperament and emotion regulation were assessed via self-report and parent report, and parents reported on their own depressive symp-
toms. Low resting RSA was associated with temperamental negative emotionality, whereas greater RSA reactivity to frustration was
associated with maladaptive emotion regulation strategies. No significant relations were found between RSA and parental depressive symp-
toms. This study elucidates the role of RSA as a biomarker of individual differences in emotion dysregulation and temperamental vulner-
ability and stresses the importance of considering multiple units of analyses, as well as functional domains, when studying emotional

responding and regulation in adolescents.

Van Beveren, M. L., Mueller, S. C., & Braet, C. (2019)
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LINEAIRE ONTWIKKELING?

[Ahmed, Bittencourt-Hewitt, & Sebastian, 2015; Calkins & Mackler, 2011; Eisenberg & Morris, 2002]



Parallel aan groeiende autonomie en cognitieve ontwikkeling
stijgen ook de emotieregulatiecompetenties?
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Opvallend: een dip
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TOM, 13 YEARS

Wat gebeurt er wanneer emotieregulatie niet goed lukt?
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ORIGINAL ARTICLE

Emotion Regulation in Children with Emotional Problems

Caroline Braet - Lotte Theuwis - Kim Van Durme -
Julie Vandewalle - Eva Vandevivere * Laura Wante -
Ellen Moens - Sandra Verbeken -+ Lien Goossens
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EMPIRICAL RESEARCH

ER sirategy Psychopathology Mean ES  95% Cl p-value &k O (p-value)
Emotion Regulation Strategies in Depressive and Anxiety Adaptive
Symptoms in Youth: A Meta-Analytic Review - )
Cogmitive reappraisal Overall -.30 =36 =23 <0001 10 ns
Johanna Orkem Schifer - Evo Noaman’ - Enlly Aleyndra Holes™ Depressive sympioms =31 -37 =24 <0001 7 s
Anxiety symptoms -.29 -47 -9 <01 3 <05
Problem solving Overall -.34 -44 =24 <0001 9 <.0001
Depressive svmptoms, =34 =46 =21 <0001 7 <.0001
Anxiety symptoms =34 =43 =24 <0001 2 ns
Acceptance Overall -.46 =56 =35 <0001 4 <.01
Depressive symptoms =50 =56 =44 <0001 2 ns
Anxiety symptoms -42 =60 =19 <001 2 <.01
Maladaptive
Avoidance Overall Sl A2 59 <.0001 i <01
Depressive svmploms 55 43 65 <0001 4 <05
Anxiety sympioms 43 34 52 <0001 2 ns
Suppression Overall 22 15 28 <0001 14 <.001
Depressive symploms 22 15 A0 <0001 10 <.01
Anxiety symptoms 21 03 38 <05 4 <.01
Rumination Overall 50 A5 54 <0001 25 <.0001
Depressive symploms 51 A4 57 <0001 1B <.0001
Anxiety symptoms 46 A4l 51 <.0001 7 <.05

Note: k=number of effect sizes

ER emotion regulation
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Clinical Psychology Review

Emotion-regulation strategies across psychopathology: A meta-analytic review

Amelia Aldao *', Susan Nolen-Hoeksema **, Susanne Schweizer °~

* Department of Psychology. Yale University, 2 Hillhouse Ave, New Haven, CT 06520, United States
¥ MRC Cognition and Brain Sciences Unit, 15 Chaucer Rood, Cambridge, CB2 7EF, UK

Table 3

Emotion-regulation strategies across psychopathology groups.
Emotion-regulation strategy Mean 95% Cl 95% Cl p-value
Acceptance -.19 — .40 05 ns
Avoidance 38 33 44 <001
Problem solving -.31 -.36 —.25 <001
Reappraisal —.14 — 20 — .07 <.001
Rumination 49 A5 52 <001

Suppression 34 28 39 <.001
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Regular Article

Emotieregulatietraining
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STUDIE

Schoolkinderen (10-13 jaar, n=184)

ER workshop: psycho-educatie+ één strategie

Strategie 1: Distraction

Strategie 2: Cognitive reappraisal

Strategie 3: Acceptance VS. Controle: Rumination

See: Wante, L., Van Beveren, M.L., Theuwis, L., & Braet, C (2018).



Procedure

* Feelings (VAST)

* Videoclip (sad mood)

* Feelings (VAS2) }

* Instructie toepassen ER

* Feelings (VAS3)

Psycho-educatie +

VAS=5-puntenschaal
J

sad mood:
Filmclip “ Father &
Daughter”



RESULTATEN:
Sad feelings:
F (3, 158) = 4.12, p =.008
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VERVOLGSTUDIE

* Schoolkinderen (10-13 years, n=184)

* ER workshop: psycho-educatie+ één strategie inoefenen

Strategie 1: Distraction
Strategie 2: Cognitive reappraisal
Strategie 3: Acceptance

Strategie 4: Problem Solving Controle 1: Rumination
Controle 2: Cognitieve Taak

VS.




Positive affect increased after emotion regulation
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Time*condition: F(15, 744) = 5,74, p < .001
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See: Volkaert, B., Wante, L., Vervoort, L., & Braet, C. (2018)



BOOSTCAMP EN EUREKA
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Volkaert, B., Wante, L., Vervoort, L., & Braet, C. (2018).
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The Evaluation of Boost Camp: A Universal School-Based Prevention
Program Targeting Adolescent Emotion Regulation Skills
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BOOSTCAMP: LESSONS LEARNED
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EUREKA

A brief emotion regulation training in children and adolescents with
obesity: A feasibility study

Elisa Boelens , Caroline Braet, Taaike Debeuf, Laura Wante, Brenda Volkaert,
Sandra Verbeken

Departmont of Develapmenenl, Personality and Social Prychology, Ghone University, Henri Demondom 2, Ghene 9000, Belgaom

Debeuf et al. Trials (2020) 21:153
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STUDY PROTOCOL Open Access

Emotion regulation training in the
treatment of obesity in young adolescents:
protocol for a randomized controlled trial

Taaike Debeuf ®, Sandra Verbeken, Elisa Boelens, Brenda Volkaert, Eva Van Malderen, Nathalie Michels and
Caroline Braet
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